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Overview 
 

Analyzing test data is essential to the improvement and overall success of our academic programs.  This district wide testing 

report is offered to the schools and community in an effort to compile test information in one central document to facilitate the 

improvement of instruction and student achievement.   

 

As you can see from the MCAS Improvement Process chart on the following page, the MCAS directly impacts the decisions the 

Acushnet Public Schools makes concerning curriculum, instruction, professional development, school budgets, and academic 

support for students.  This whole process is undertaken with the main goal of increasing student achievement.   

 

Teachers analyze the MCAS data (along with other data) in order to identify student weaknesses with certain concepts.  Once 

these weaknesses are identified, teachers seek to address them by reevaluating their teaching strategies when teaching these 

concepts, altering the curriculum, and focusing interventions for students in need.  This process is enhanced through 

collaboration in frequent subject area/grade level team meetings. 

 

Professional Development is often targeted to specifically address the areas that need improvement as identified by the MCAS 

and other forms of data.   

 

School budget requests by the building principals are made with the thought of adding certain instructional supplies, additional 

personnel, etc. needed in order to raise MCAS scores and to enhance overall student learning (especially in areas that need to be 

addressed).   

 

Student success plans are developed for each student who has scored below a Level Two on the ELA or Math MCAS.  Each 

plan describes a studentôs academic needs and offers strategies to meet these needs. 

 

Finally, the contents and findings of this report greatly influence the school and district improvement plans. 
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ACUSHNET PUBLIC SCHOOLS MCAS IMPROVEMENT PROCESS  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Acushnet 

students 

take the 

MCAS 

(Spring) 

Overall MCAS 

results arrive and 

are presented to 

the School 

Committee by the 

superintendent 

(Oct./Nov.)  

Administrators provide copies of the MCAS Item 

Analysis and other relevant data to the subject 

area/grade level teams who identify the weaknesses 

from the data for different student populations and 

subject areas (October/November) 

 

Each subject area/grade level  team presents 5 of the 

highest priority student weaknesses (problem standards) 

on the MCAS for their subject area and for each subgroup 

to the rest of the teamôs school and passes in the data 

analysis worksheets to the building principal 

(October/November) 

An Individual Student Success Plan will be developed for each 

student who has scored below Level Two on the ELA or Math 

MCAS.  These plans describe each studentôs academic needs and 

the available activities and supports that will be used to help each 

student succeed in passing the ELA or Math MCAS.  In addition, 

the District Curriculum Accommodation Plan is used as a guide 

for teachers ensuring that all possible efforts have been made to 

meet student needs in general education classrooms and to 

support teachers in analyzing and accommodating the wide range 

of student learning styles and needs that exist in any school.  

Other academic support plans include 504s and IEPs. 

 

Teachers begin to carry out action plans as 

identified on the data analysis worksheets and 

attend to priority areas by changing instructional 

strategies and curriculum, providing 

interventions for students in need, etc.  This 

process is enhanced through collaboration in 

subject area/grade level team meetings. (Oct./Nov.) 

 

 The Data Analysis Report and a list of potential 

school improvement changes based on the 

contents of the report are compiled by the 

administrators based on the findings of the 

subject area/grade level teams and is presented 

to the School Committee (January-February) 

Curriculum and 

instruction is 

augmented based on 

the Data Analysis 

Upcoming district 

professional development 

needs are determined based 

on the Data Analysis 

The District Professional Development Plan is 

modified based on the Data Analysis and 

presented to the School Committee for 

approval (Spring/Summer) 

 

Each building principal presents his/her 

schoolôs portion of the district wide Data  

Analysis to the faculty and School Council 
(January-April)  

Each School Council reviews the 

annual school building budget 

keeping in mind the educational 

needs of the students as identified by 

the Data Analysis  

 

 

Each School Council 

creates/enhances the School 

Improvement Plan annually 

based on the Data Analysis and 

District Improvement Plan.  The 

superintendent approves the plan  

and the building principal 

present it to the School 

Committee. (June-August)   

Individual Professional  

Development  

Plans (IPDPs) are 

constructed by the 

teachers (if applicable) 
and approved by the 

principals.  These plans 

should be consistent 

with the School 

Improvement Plan.  

It is important to continuously 

monitor the progress of students and 

to provide appropriate interventions.  

It is also important to revisit and 

monitor the progress of the action 

plans, School Improvement Plans, and 

the District Improvement Plan and 

change ineffective goals and plans. 

The District 

Improvement Plan is 

constructed a 

minimum of every 3 

years based on the 

Data Analysis  

A budget request is constructed by 

each building principal and 

presented to the superintendent, 

business manager and School 

Committee for further consideration    

(December-March)  

The Data Analysis Report is disseminated to the staff.  The 

administrators consult with subject area/grade level teams periodically 

to discuss and reevaluate the action plans.  In addition, the list of 

potential school improvement changes are discussed and enhanced 

during an early release day and in subject area/grade level team 

meetings. 
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Data  Analysis  & Action Plans  
 

The Acushnet Public Schools Data Analysis is a problem solving method aimed at identifying the most pervasive educational 

problems that negatively impact student achievement.  Once identified, Acushnet educators attempt to correct or eliminate the 

root causes of the educational problems.  By taking corrective measures, it is hoped that the likelihood of educational problems 

related to student achievement will be minimized.   

 

This method of data analysis was first used at the Albert F. Ford Middle School for the 2004 MCAS tests and used district wide 

beginning with the 2006 MCAS tests.   

 

In October of 2009, subject area and grade level teams at both schools met to review the MCAS data.  The administration 

disseminated copies of the MCAS Item Analysis by subgroup (Aggregate, Special Education, and Low Income) and Item by 

Item Results to subject area/grade level teams.  Special education teachers specifically analyzed the test data for the Special 

Education subgroup.   

 

These teacher teams identified student weaknesses from the MCAS data for different student populations and subject areas.  

Upon completion, each subject area/grade level team presented to the staff the 5 highest priority student weaknesses (problem 

standards) for their particular subject area and the action plans that addressed these weaknesses.  School administrators later 

consolidated all of the data analysis worksheets for this district wide report.   

 

Action plans for reading / English-language arts, mathematics, and science / technology-engineering are compiled in this report 

starting on the subsequent page.  Each action plan is designed to address each problem area.  Problem areas are defined by grade 

level, subgroup, strand names, and the 5 problem standards from the Massachusetts Curriculum Frameworks with the lowest 

percentage correct when compared to the state average.   
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Grade Level MCAS Test: 3 Math  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Geometry; Number Sense; Data Analysis, Statistics, and Probability 

 

Problem Standards: 

 

 3.G.1 Compare and analyze attributes and other features of two dimensional geometric shapes. 

 3.G.7 Predict and explain the results of taking apart and combining two dimensional shapes. 

 3.G.4 Identify and draw parallel lines, perpendicular lines, and other intersecting lines. 

 3.N.2 Represent order and compare numbers through 9,999 w/expanded notations & written words. 

 3.D.3 Construct and draw various graphs 

 

Action Plan: 

 

 Strengthen focusing skills 

 Rereading directions 

 Dissect multi-step, complex directions 

 More PD regarding manipulatives and manipulative materials 

 More explicit teaching on geometry terms 

 New curriculum in grades K-1 will align with 2-4 (stress geometry in lower grades) 

 Inter-grade level communication regarding Math concepts 
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Grade Level MCAS Test: 3 Math   Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Geometry; Number Sense; Patterns, Relations and Algebra; Data Analysis, Statistics and Probability 

 

Problem Standards: 

 

 3.G.1 Compare and analyze attributes and other features of two dimensional geometric shapes. 

 3.G.7 Predict and explain the results of taking apart and combining two dimensional shapes. 

 3.N.4 Locate on the number line and compare fractions. 

 3.D.2 Match representations of a data set in the forms of various graphs. 

 3.P.4 Write number sentences using symbols to represent mathematical relationships. 

 

Action Plan: 

 

  Strengthen focusing skills, reread directions, and dissect multi-step, complex directions   

 New curriculum in grades K-1 will align with 2-4 (stress geometry in lower grades) 

 Inter-grade level communication regarding Math concepts 

 

 

 

 

 

 

 

 

 

 

 

 

 



8 

 

 

 

 

 

Grade Level MCAS Test: 3 Math  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:   Geometry, Number Sense, Data Analysis, Statistics, and Probability 

 

Problem Standards: 

 

 3.G.1 Compare and analyze attributes and other features of two dimensional geometric shapes. 

 3.G.7 Predict and explain the results of taking apart and combining two dimensional shapes. 

 3.D.3 Construct and draw various graphs 

 3.P.4  Write number sentences using symbols to represent mathematical relationships 

 

Action Plan: 

 

 Reread directions 

 Strengthen focusing skills 

 Dissect multi-step, complex directions 

 Lower grades address geometry 

 Kindergarten and 1
st
 are now using new math program 

 Math curriculum development 

 Inter-grade level communication regarding math concepts 
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Grade Level MCAS Test: 4 Math   Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Number Sense; Data Analysis, Statistics, Probability; Patterns, Relations, and Algebra 

 

Problem Standards: 

 

 4.N.3  Demonstrate an understanding of fractions as parts of unit wholes, as parts of a collection, and as locations on 

the number line. 

 4.N.4  Select, use, and explain models to relate common fractions  (12, 13, 14, 15, 16, 18, 110, 112) and mixed 

numbers, find equivalent fractions, mixed numbers, and decimals, and order fractions. 

 4.D.5  List and count the number of possible combinations of objects from three sets, e.g., how many different outfits 

can one make from a set of three shirts, a set of two skirts, and a set of two hats? 

 4.P.3  Determine values of variables in simple equations, e.g., 4106 ï ṩ = 37, 5 = ƺ + 3, and Ǐ ï ƺ = 3. 

 

Action Plan: 

 

 Discuss current pedagogical strategies at team meetings and across grade levels 

 School wide use of Study Island 

 Use of manipulatives with fraction lessons 

 Changing the curriculum maps so the orders of topics vary from year to year 

 Meaningful workshops and effective MATH approaches and making connections 
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Grade Level MCAS Test: 4 Math  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Data Analysis, Statistics, and Probability; Number Sense; Patterns, Relations, and 

Algebra 

 

Problem Standards: 

 

 4.D.5 List and count the number of possible combinations of objects from three sets, e.g., how many different outfits 

can one make from a set of three shirts, a set of two skirts, and a set of two hats? 

 4.D.6 Classify outcomes as certain, likely, unlikely, or impossible by designing and conducting experiments using 

concrete objects such as counters, number cubes, spinners, or coins. 

 4.N.13 Divide up to a three-digit whole number with a single-digit divisor (with or without remainders) accurately 

and efficiently. Interpret any remainders. 

 4.P.3 Determine values of variables in simple equations, e.g., 4106 ï ṩ = 37, 5 = ƺ + 3, and Ǐ ï ƺ = 3. 

 

Action Plan: 

 

 Discuss current pedagogical strategies at team meetings and across grade levels 

 School wide use of Study Island 

 Changing the curriculum maps so the orders of topics vary from year to year 

 Meaningful workshops and effective math approaches and making connections 
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Grade Level MCAS Test: 4 Math   Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:   Number Sense; Patterns Relations, and Algebra; Data Analysis, Statistics, and Probability 

 

Problem Standards: 

 

 4.N.3 Demonstrate an understanding of fractions as parts of unit wholes, as parts of a collection, and as locations 

on the number line. 

 4.N.4 Select, use, and explain models to relate common fractions  (12, 13, 14, 15, 16, 18, 110, 112) and 

mixed numbers, find equivalent fractions, mixed numbers, and decimals, and order fractions. 

 4.P.3 Determine values of variables in simple equations, e.g., 4106 ï ṩ = 37, 5 = ƺ + 3, and Ǐ ï ƺ = 3. 

 4.D.5 List and count the number of possible combinations of objects from three sets, e.g., how many different 

outfits can one make from a set of three shirts, a set of two skirts, and a set of two hats? 

 

Action Plan: 

 

 Discuss current pedagogical strategies at team meetings and across grade levels 

 School wide use of Study Island 

 Use charts and real-life examples to model situations 

 Changing the curriculum maps so the orders of topics vary from year to year 

 Meaningful workshops and effective MATH approaches and making connections 
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Grade Level MCAS Test: 5 Math   Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Geometry; Number Sense; Data Analysis, Statistics, and Probability; Patterns, Relations, and 

Algebra 

 

Problem Standards: 

 5.G.2  Identify, describe, and compare special types of three-dimensional shapes (cubes, prisms, spheres, pyramids) 

based on their properties, such as edges and faces. 

 5.N.13 Accurately and efficiently add and subtract positive fractions and mixed numbers with like denominators and 

with unlike denominators (2, 4, 5, 10 only); multiply positive fractions with whole numbers. Simplify fractions in 

cases when both the numerator and the denominator have 2, 3, 4, 5, or 10 as a common factor. 

 5.D.1 Given a set of data, find the median, mean, mode, maximum, minimum, and range, and apply to solutions of 

problems. 

 5.P.1 Analyze and determine the rules for extending symbolic, arithmetic, and geometric patterns and progressions, 

e.g., ABBCCC; 1, 5, 9, 13é; 3, 9, 27... 

 5.P.5 Solve problems involving proportional relationships using concrete models, tables, graphs, and paper-pencil 

methods. 

 

Action Plan: 

 

 Geometry concepts can be addressed more efficiently with the use of Geometer Sketch Pad. It would be great for all 

grades to use in the computer lab. 

 Of the above 5 questions, only 3 were below the state average. Two of those 3 questions were not released. 

 Standard N13 is extremely broad and encompasses numerous skills. These concepts and skills are the focus of the 

curriculum for nearly half of the school year. Without the ability to view the question, I cannot attempt to address the 

possible problem. 

 Standard 5P5 was assessed in 2 test items on the 2008 MCAS. In item #2 students scored 7 % above the state, with 

82% of students answering correctly. Item #30 was not released, so I am unable to analyze the particular item in 

question. This standard is addressed at multiple points in the current curriculum. 

 Standard 5G2 was assessed in 2 test items. In item 27, an open response question, students scored above the state 

average. In question 10, a 3-dimensional figure was ñunassembledò into 3 rectangles and 2 triangles. The multiple 

choices included all variations of triangular and rectangular prisms and pyramids. The repetitive vocabulary in the 

choices would be very confusing for students. The question also gave unnecessary measurements for each shape 

which is distracting. This strand is taught by Mrs. Daigle, and reviewed in my class before MCAS. I will try 

incorporating an activity where students ñtake apartò 3 dimensional figures into faces and bases to make this concept 
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more concrete. 

 Standard 5D1 was assessed in 2 test items. In item #7 students scored 20% above the state average. Item 24 was not 

released, but student performance was equivalent to the state average. I do not see this standard as an area of 

weakness. 

 Standard 5P1 was assessed in 3 test items. Students scored above the state average in all 3. I do not see this standard 

as a weakness. 

 

 

 

Grade Level MCAS Test: 5 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Geometry; Number Sense; Data Analysis, Statistics, and Probability; Measurement; Patterns, Relations, 

and Algebra 

 

Problem Standards: 

 

 5.G.2 Identify, describe, and compare special types of three-dimensional shapes (cubes, prisms, spheres, pyramids) 

based on their properties, such as edges and faces. 

 5.N.13 Accurately and efficiently add and subtract positive fractions and mixed numbers with like denominators and 

with unlike denominators (2, 4, 5, 10 only); multiply positive fractions with whole numbers. Simplify fractions in 

cases when both the numerator and the denominator have 2, 3, 4, 5, or 10 as a common factor. 

 5.D.1 Given a set of data, find the median, mean, mode, maximum, minimum, and range, and apply to solutions of 

problems. 

 5.M.5  Find the sum of the measures of the interior angles in triangles by measuring the angles, and without 

measuring the angles. 

 3.P.5 Solve problems involving proportional relationships using concrete models, tables, graphs, and paper-pencil 

methods. 

 

Action Plan: 

 

 Geometry concepts can be addressed more efficiently with the use of Geometer Sketch Pad. It would be great for all 

grades to use in the computer lab. 

 Standard 5P5 was assessed in 2 test items on the 2008 MCAS. In item #2 low-income students were equivalent to the 

state, with 75 % of students answering correctly. Item #30 was not released, so I am unable to analyze the particular 

item in question. This standard in addressed at multiple points in the current curriculum. 
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 Standard 5G2 was assessed in 2 test items. In item 27, an open response question (not released), low-income students 

scored 6 % below the state average. In question 10, a 3-dimensional figure was ñunassembledò into 3 rectangles and 

2 triangles. The multiple choices included all variations of triangular and rectangular prisms and pyramids. The 

repetitive vocabulary in the choices would be very confusing for students. The question also gave unnecessary 

measurements for each shape which is distracting. This strand is taught by Mrs. Daigle, and reviewed in my class 

before MCAS. I will try incorporating an activity where students ñtake apartò 3 dimensional figures into faces and 

bases to make this concept more concrete. 

 Standard 5M5 was assessed in only item#9. The question showed what appeared to be a right triangle with 2 angles 

labeled as 60 degrees and 31 degrees.  Students needed to know that the interior angles of a triangle = 180 degrees to 

get the correct answer of 89 degrees. The majority of students who answered incorrectly chose 90 degrees as the 

missing angle because the triangle visually appeared to be a right triangle and was only 1 degree away. 

 Standard N13 is extremely broad and encompasses numerous skills. These concepts and skills are the focus of the 

curriculum for nearly half of the school year. Without the ability to view the question, I cannot attempt to address the 

possible problem. 

 Standard 5D1 was assessed in 2 test items. In item #7 low-income students scored 21% above the state average. Item 

24 was not released so I cannot analyze why students performed lower on this question. Overall, I do not see this 

standard as an area of weakness. Students sometimes confuse the vocabulary of mean, median, and mode, but an 

ample amount of time is devoted to teaching and reviewing them in the curriculum. 
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Grade Level MCAS Test: 5 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:   Number Sense; Patterns, Relations, and Algebra 

 

Problem Standards: 

 5.N.4 Demonstrate an understanding of fractions as a ratio of whole numbers, as part of unit wholes, as parts of a 

collection and as locations on a number line. 

 5.N.13 Accurately and efficiently add and subtract positive fractions and mixed numbers with like denominators and 

with unlike denominators; multiply positive fractions with whole numbers. Simplify fractions in cases when both the 

numerator and the denominator have 2,3,4,5,or 10 as a common factor 

 5.P.1 Analyze and determine the rules for extending symbolic, arithmetic, and geometric patterns and progressions, 

e.g., ABBCCC; 1, 5, 9, 13 é; 3, 9, 27, é. 

 5.P.5 Solve problems involving proportional relationships using concrete models, tables, graphs, and paper and 

pencil methods 

 

 

Action Plan: 

 

 Model situations with proportional relationships to solve problems that involve patterns and relationships. 

 Make certain foundational mathematics skills mastered prior to moving onto the more abstract math workload. 
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Grade Level MCAS Test: 6 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Number Sense; Measurement 

 

Problem Standards: 

 

 6.N.9  Select and use appropriate operations to solve problems including adding, subtracting, multiplying, and 

dividing, and positive integer exponents with whole numbers, and with positive fractions, mixed numbers, decimals, 

and percents. 

 6.N.13 Accurately and efficiently add, subtract, multiply, and divide ( with double digit divisors) whole numbers and 

positive decimals. 

 6.N.14 Demonstrate an understanding of positive integer exponents, in particular, when used in powers of ten. 

 6.M.1 Apply the concepts of perimeter and area to the solution of problems.  Apply formulas where appropriate. 

 

Action Plan: 

 

 Spend more time on problem areas and try other methods for these teaching standards such as using manipulatives in 

class to teach these concepts. 

 Promethean training 
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Grade Level MCAS Test: 6 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Number Sense; Measurement 

 

Problem Standards: 

 

 6.N.5  Identify and determine common equivalent fractions, mixed numbers, decimals, and percents. 

 6.N.9 Select and use appropriate operations to solve problems including adding, subtracting, multiplying, and 

dividing, and positive integer exponents with whole numbers, and with positive fractions, mixed numbers, decimals, 

and percents. 

 6.N.14 Demonstrate an understanding for positive integer exponents, in particular, when used in powers of ten. 

 6.M.1 Apply the concepts of perimeter and are to the solution of problems.  Apply formulas where appropriate. 

 

Action Plan: 

 

 Spend more time on problem areas and try other methods for these teaching standards such as using manipulatives in 

class to teach these concepts. 

 Promethean training 
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Grade Level MCAS Test: 6 Math   Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:   Number Sense; Patterns, Relationships, and Algebra; Measurement 

 

Problem Standards: 

 6.N.13 Accurately and efficiently add, subtract, multiply, and divide positive fractions and mixed numbers. Simplify 

fractions. 

 6.P.1 Analyze and determine the rules for extending symbolic, arithmetic, and geometric patterns and progressions 

 6.P.4 Represent real situations and mathematical relationships with concrete models, tables, graphs, and rules in 

words and with symbols. 

 6.M.1 Apply the concepts of perimeter and area to the solution of problems. Apply formulas where appropriate. 

 

Action Plan: 

 

 Creating morning math groups with explicit instruction on fractions, mixed numbers, measurement, patterns, and 

graphs/tables (This will also include computation as well as applications) 

 Increase student practice with fractions and mixed numbers 

 Expand knowledge and exposure of graphs and tables by having students create graphs that they can relate to their 

own life situations 

 Involve students with ñhands onò practice with area/perimeter (finding area of classroom, perimeter of a book, table, 
etcé) 

 Practice in math skills 

 Making math more ñuser friendlyò for students 

 Using language that students can and will understand 
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Grade Level MCAS Test: 7 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Geometry; Measurement; Data Analysis and Statistics 

 

Problem Standards: 

 

 7.G.2 Classify figures in terms of congruence & similarity and apply these relationships to the solution of problems. 

 7.G.3 Demonstrate an understanding of the relationship between the number of sides & the sums of the interior angle 

measures of polygons. 

 7.M.1 Extend, represent, analyze & generalize a variety of patterns with tables, graphs, words and symbolic 

expressions. Include arithmetic & geometric progressions. 

 7.D.2 Find, describe & interpret appropriate measures of central tendency and spread that represent a set of data. Use 

these notions to compare different sets of data. 

 7.D.3 Use tree diagrams, tables, organized lists and area models to compute probabilities for simple compound 

events. 

 

Action Plan: 

 

 Supplement text material 

 Move topics up before MCAS 

 Organize material into smaller chunks 

 Align curriculum map to MCAS questions 

 Integrate hands-on work centers 

 Include multi-media resources 

 Professional Development (PD) relating to MCAS testing strategies and scoring techniques 

 Request to visit models of high-performing math programs 

 Geometry concepts can be addressed more efficiently with the use of Geometer Sketch Pad. It would be great for all 

grades to use in the computer lab. 
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Grade Level MCAS Test: 7 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Data Analysis, Statistics, and Probability; Measurement 

 

Problem Standards: 

 

 7.D.1 Select, create, interpret & utilize the following tabular & graphical representations of data: circle graphs, Venn 

diagrams, stem & leaf plots, tables & charts. 

 7.D.2 Find, describe & interpret appropriate measures of central tendency and spread that represent a set of data. Use 

these notions to compare different sets of data. 

 7.M.1 Extend, represent, analyze & generalize a variety of patterns with tables, graphs, words and symbolic 

expressions. Include arithmetic & geometric progressions. 

 

Action Plan: 

 

 Supplement text material 

 Move topics up before MCAS 

 Organize material into smaller chunks 

 Align curriculum map to MCAS questions 

 Integrate hands-on work centers 

 Include multi-media resources 

 PD relating to MCAS testing strategies and scoring techniques 

 Request to visit models of high-performing math programs 
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Grade Level MCAS Test: 7 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:   Geometry; Data Analysis, Statistics, and Probability 

 

Problem Standards: 

 

 7.G.3  Demonstrate an understanding of the relationships of angles formed by intersecting lines, including parallel 

lines cut by a transversal. 

 7.D.1 Select, create, interpret, and utilize the following tabular and graphical representations of data: circle graphs, 

Venn diagrams, stem-and-leaf plots, tables, and charts. 

 7.D.2 Find, describe, and interpret appropriate measures of central tendency (mean, median, and mode) and spread 

(range) that represent a set of data. Use these notions to compare different sets of data. 

 7.D.3 Use tree diagrams, tables, organized lists, and area models to compute probabilities for simple compound 

events, e.g., multiple coin tosses or rolls of number cubes 

 

Action Plan: 

 

 

 Lessons and units need to be developed to cover these standards 

 These standards were covered by daily MCAS questions, not direct instruction 

 These topics need to be covered within the curriculum and taught through direct classroom instruction 

 Geometry concepts can be addressed more efficiently with the use of Geometer Sketch Pad. It would be great for all 

grades to use in the computer lab. 
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Grade Level MCAS Test: 8 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Geometry; Patterns, Relations and Algebra; Data Analysis and Probability 

 

Problem Standards: 

 

 8.G.1 Analyze, apply, and explain the relationship between the number of sides and the sums of the interior and 

exterior angle measures of polygons. 

 8.G.6 Predict the results of transformations on unmarked or coordinate planes and draw the transformed figure, e.g., 

predict how tessellations transform under translations, reflections, and rotations. 

 8.P.5 Identify the slope of a line as a measure of its steepness and as a constant rate of change from its table of 

values, equation, or graph. Apply the concept of slope to the solution of problems. 

 Identify the roles of variables within an equation, e.g., y = mx + b, expressing y as a function of x with parameters m 

and b. 

 8.D.3 Find, describe, and interpret appropriate measures of central tendency (mean, median, and mode) and spread 

(range) that represent a set of data. Use these notions to compare different sets of data. 

 8.D.4 Use tree diagrams, tables, organized lists, basic combinatorics (ñfundamental counting principleò), and area 

models to compute probabilities for simple compound events, e.g., multiple coin tosses or rolls of dice. 

 

Action Plan: 

 

 This year, I have already concentrated my efforts in the Patterns, Relations, & Algebra Strand. The students are also 

focused on how to identify the elements in an open response problem and how to develop a scoring guide. In 

addition, students have written their own MCAS open response problem in the Patterns, Relations, & Algebra Strand. 

 Last year I was only here for the second half of the year. This year I can work to better manage my time and work to 

cover all the strands. Last year, I ran out of time to spend on reviewing the Data Analysis, Probability, & Statistics 

Strand. 

 Geometry concepts can be addressed more efficiently with the use of Geometer Sketch Pad. It would be great for all 

grades to use in the computer lab. 

 PD- Geometer Sketch Pad 
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Grade Level MCAS Test: 8 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Geometry; Patterns, Relations and Algebra; Data Analysis and Probability 

 

Problem Standards: 

 

 8.G.1 Analyze, apply, and explain the relationship between the number of sides and the sums of the interior and 

exterior angle measures of polygons. 

 8.D.3 Find, describe, and interpret appropriate measures of central tendency (mean, median, and mode) and spread 

(range) that represent a set of data. Use these notions to compare different sets of data. 

 8.P.4 Create and use symbolic expressions and relate them to verbal, tabular, and graphical representations. 

 8.P.7 Set up and solve linear equations and inequalities with one or two variables, using algebraic methods, models, 

and/or graphs. 

 

Action Plan: 

 

 This year, I have already concentrated my efforts in the Patterns, Relations, & Algebra Strand. The students are also 

focused on how to identify the elements in an open response problem and how to develop a scoring guide. In 

addition, students have written their own MCAS open response problem in the Patterns, Relations, & Algebra Strand. 

 Last year I was only here for the second half of the year. This year I can work to better manage my time and work to 

cover all the strands. Last year, I ran out of time to spend on reviewing the Data Analysis, Probability, & Statistics 

Strand. 

 Geometry concepts can be addressed more efficiently with the use of Geometer Sketch Pad. It would be great for all 

grades to use in the computer lab. 

 PD- Geometer Sketch Pad 
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Grade Level MCAS Test: 8 Math    Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:   Patterns, Relations and Algebra; Data Analysis and Probability; Measurement 

 

Problem Standards: 

 

 8.P.4 Create and use symbolic expressions and relate them to verbal, tabular, and graphical representations. 

 8.D.3 Find, describe, and interpret appropriate measures of central tendency (mean, median, and mode) and spread 

(range) that represent a set of data. Use these notions to compare different sets of data. 

 8.D.4 Use tree diagrams, tables, organized lists, basic combinatorics (fundamental counting principle), and area 

models to compute probabilities for simple compound events, e.g. multiple coin tosses or rolls of dice. 

 8.M.2  Given the formulas convert from one system of measurement to another, use technology as appropriate. 

 

Action Plan: 

 

 Increase use of graphs & diagrams with textual displays of information in all classes 

 Increase opportunities across the curriculum to use charting and diagramming to represent outcomes of research, 

experiments, voting, etc. 

 Display such charts in public areas to promote familiarity with types 

 Create more opportunities for voting and tracking 

 When voting on items such as menu choice, create visuals to be displayed in the cafeteria 

 Fundraising events could be tracked by various groups on a rotating basis 

 Time for teams to brainstorm opportunities, which can be created for this reason 
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Grade Level MCAS Test:  5 Science Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Aggregate 

 

Problem Strands:   Earth Science, Tech/Engineering, Life Science 

 

Problem Standards: 

 

 12. Give examples of how the surface of the earth changes due to slow processes such as erosion and weathering, and 

rapid processes such as landslides, volcanic eruptions, and earthquakes. 

 4. Explain and give examples of the ways in which soil is formed (the weathering of rock by water and wind and 

from the decomposition of plant and animal remains). 

 Identify materials used to accomplish a design task based on a specific property, e.g., strength, hardness, and 

flexibility.  

 2.3 Identify relevant design features (e.g., size, shape, weight) for building a prototype of a solution to a given 

problem. 

 Classify plants and animals according to the physical characteristics that they share. 

 

Action Plan: 

 

 More time should be spent throughout the school year on classifying and putting items and ideas in groups so that 

this skill can be used in all contexts 

 Improve reading vocabulary by spending more time ensuring students know the necessary sight words to 

successfully read an MCAS test 

 Additional time learning about different animals, specifically animals of the land and sea in Massachusetts 

 When discussing adaptations in animals focus on these particular animals 

 PD- Earth Science workshops or courses specifically addressing soil and the Earthôs surface would be beneficial 
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Grade Level MCAS Test:  5 Science Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:  Earth Science, Tech/Engineering, Physical Science 

 

Problem Standards: 

 

 6.  Explain how air temperature, moisture, wind speed and direction, and precipitation make up the weather in a 

particular place and time. 

 12. Give examples of how the surface of the earth changes due to slow processes such as erosion and weathering, and 

rapid processes such as landslides, volcanic eruptions, and earthquakes. 

 Identify materials used to accomplish a design task based on a specific property, e.g., strength, hardness, and 

flexibility.  

 2.2 Describe different ways in which a problem can be represented, e.g., sketches, diagrams, graphic organizers, and 

lists. 

 7. Identify and classify objects and materials that conduct electricity and objects and materials that are insulators of 

electricity. 

 

Action Plan: 

 

 Find some time to teach several of the key concepts of electricity rather than just reviewing the topic in case it has 

not been previously covered with some of the students 

 Test students on topics that were covered primarily in 3
rd

 or 4
th
 grade and teach lessons to students who display 

weaknesses in those areas during Team Time 

 Action plans for All Students will be beneficial to the needs illustrated by this subgroup 

 Dedicate more time to weather instruments and the current weather conditions 

 The weather and weather tools may be discussed more often in some homes than others so it is important to ensure 

that all students have some real experience with this topic that others may learn about at home 

 

 

 

 

 

 

 

 



27 

 

 

 

Grade Level MCAS Test:  5 Science  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï  SPED 

 

Problem Strands:     Physical Science, Tech/Engineering 

 

Problem Standards: 

 

 Sort objects by observable properties such as size, shape, color, weight, and texture 

 3. Describe the various ways that objects can move, such as in a straight line, zigzag, back-and-forth, round-and-

round, fast, and slow. 

 2.2 Demonstrate methods of representing solutions to a design problem, e.g., sketches, 

orthographic projections, multiview drawings. 

 2.3 Describe and explain the purpose of a given prototype 

 Identify materials used to accomplish a design task based on a specific property, e.g., 

strength, hardness, and flexibility. 

 

Action Plan: 

 

 Students are only taught technology based lessons during specialty period and even at this time they do not see the 

technology teacher on a regular basis. Material cannot be covered when they are not in this class regularly. To 

increase scores in this area they need to have more hands on time in the technology class. 

 Teach technology and engineering in elementary school 

 Collaboration between science and technology teachers in a manner that includes a co-teaching model here at FMS 

 PD- co-teaching and cross-curricular integration 
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Grade Level MCAS Test:  8 Science  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Earth & Space Science, Physical Science 

 

Problem Standards: 

 

 ES6 Describe and give examples of ways in which the earth's surface is built up and torn down by natural processes, 

including deposition of sediments, rock formation, erosion, and weathering. 

 ES7 Explain and give examples of how physical evidence, such as fossils and surface features of glaciation, supports 

theories that the earth has evolved over geologic time. 

 PS4 Explain and give examples of how mass is conserved in a closed system. 

 PS5 Recognize that there are more than 100 elements that combine in a multitude of ways to produce compounds 

that make up all of the living and nonliving things that we encounter. 

 PS8 Differentiate between mixtures and pure substances. 

 

Action Plan: 

 

 ES 6 & 7 ï assess next year - changes in curriculum implemented three years ago in 6
th
 grade 

 PS 8 - increase use of vocabulary in appropriate places 

 Move ES 3 to grade 8 to increase time on ES 7 and LS 17 

 PS 4, 5, 8 - Explore professional development opportunities in Middle School chemistry 
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Grade Level MCAS Test:  8 Science Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands: Physical Science, Earth Science, Life Science 

 

Problem Standards: 

 

 PS5 Recognize that there are more than 100 elements that combine in a multitude of ways to produce compounds 

that make up all of the living and nonliving things that we encounter. 

 PS8 Differentiate between mixtures and pure substances. 

 PS12 Graph and interpret distance vs. time graphs for constant speed. 

 ES7 Explain and give examples of how physical evidence, such as fossils and surface features of glaciation, supports 

theories that the earth has evolved over geologic time. 

 LS17 Identify ways in which ecosystems have changed throughout geologic time in response to physical conditions, 

interactions among organisms, and the actions of humans. Describe how changes may be catastrophes such as 

volcanic eruptions or ice storms. 

 

Action Plan: 

 

 ES 6 & 7 ï assess next year - changes in curriculum implemented three years ago in 6
th
 grade 

 PS 12 - increased exposure to graphs 

 PS 8 - increase use of vocabulary in appropriate places 

 Move ES 3 to grade 8 to increase time on ES 7 and LS 17 

 PS 4, 5, 8 - Explore professional development opportunities in Middle School chemistry 

 

 

 

 

 

 

 

 

 

 



30 

 

 

 

Grade Level MCAS Test:  8 Science Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - SPED 

 

Problem Strands:  Physical Science, Life Science, Tech/Engineering 

 

Problem Standards: 

 5. Recognize that there are more than 100 elements that combine in a multitude of ways to produce compounds that 

make up all of the living and nonliving things that we encounter. 

 4. Explain and give examples of how mass is conserved in a closed system. 

 6. Differentiate between an atom (the smallest unit of an element that maintains the characteristics of that element) 

and a molecule (the smallest unit of a compound that maintains the characteristics of that compound). 

 11. Recognize that evidence drawn from geology, fossils, and comparative anatomy provides the basis of the theory 

of evolution. 

 2.5 Explain how such design features as size, shape, weight, function, and cost limitations would affect the 

construction of a given prototype. 

 

Action Plan: 

 

 Increase and prolong exposure to vocabulary and concepts covered in previous years 

 Increase time spent in study island working on science concepts, just before taking the science MCAS 

 In grades 5 & 8, review previous grade level concepts just prior to taking MCAS (in a FUN way) 

 Provide review of other grade level concepts 
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Grade Level MCAS Test: 3  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area - Aggregate 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 3.8 Identify the basic facts and main ideas in understanding text and use them as the basis for interpretation. 

 3.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 3.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Work on referencing skills, vocabulary development, and skills in developing graphic organizers 

 Start developing these skills earlier 

 Teach note taking earlier 

 Use graphic organizers more regularly 

 PD- Practical solutions for breaking down new information 

 PD- Additional training in the new literacy program 

 Time to meet and collaborate 
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Grade Level MCAS Test: 3 ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 3.6 Describe and analyze, and use appropriately formal and informal English. 

 3.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 3.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 3.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 

Action Plan: 

 

 Analyze local assessments (baseline tests, DIBELS) and plan appropriate differentiated instruction 

 Teachers will be implementing new Reading Street curriculum which includes more non-fiction selections, poetry, 

varied genres than our previous reading materials 

 Use the new components of Reading Street to differentiate instruction to accommodate all learning styles 

 Use results of assessment tools (DIBELS, STAR, Reading Street assessments) to direct student instruction 

 PD- Consultants from Pearson should continue to offer question and answer sessions as teachers grow more familiar 

with the new program 

 PD- Response to Intervention (RTI) 
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Grade Level MCAS Test: 3  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï SPED 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 3.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 3.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 3.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 3.15 Identify, analyze, how an authorôs words appeal to the senses, create imagery, suggest mood, and set tone and 
provide evidence from the text to support their understanding (Style and Language) 

 

Action Plan: 

 

 The action plan should consist of teaching students what footnotes are and how to use them correctly.  This leads to 

an overall problem in understanding vocabulary in the reading selection.  The story was lengthy and had many details 

that the students needed to remember when answering the questions.  Students do not use the passage or go back to 

the passage when they are answering questions. 

 More vocabulary building 

 Use of footnotes in daily or weekly assignments 

 Use of idioms/metaphors 

 More time to discuss with teams in grades below and above 

 More time to implement and meet with team 

 PD- More detailed training in Reading Street 
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Grade Level MCAS Test: 4  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Aggregate 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 4.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 4.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 4.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 4.15 Identify, analyze, how an authorôs words appeal to the senses, create imagery, suggest mood, and set tone and 
provide evidence from the text to support their understanding (Style and Language) 

 

Action Plan: 

 

 Implementation of new reading series 

 Weekly non-fiction reading with open response questions in basal 

 Leveled Readers for differentiated instruction 

 All school writing program 

 Coordinated time across grade levels to discuss language arts based issues 

 More time to develop new literacy program 
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Grade Level MCAS Test: 4  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 4.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 4.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 4.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Implementation of new reading series 

 Weekly non-fiction reading with open response questions in basal 

 Leveled Readers for differentiated instruction 

 All school writing program 

 Coordinated time across grade levels to discuss language arts based issues 

 More time to develop new literacy program 
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Grade Level MCAS Test: 4  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï SPED 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 4.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 4.8 8 Identify the basic facts and main ideas in understanding text and use them as the basis for interpretation. 

 4.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 4.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Implement new reading series in each grade 

 Continue to discuss curriculum and materials at grade level team meetings 

 Identify key vocabulary by grade and subject 

 Communicate with Speech/ Language service providers so they may support grade level vocabulary and skills in 

therapy 

 Some Specialty subjects can support learning standards and vocabulary 

 Professional development activities that focus on effective teaching of content 

 Update grade level Benchmarks to align with each Framework 

 Standards (some Standards are missing from our Benchmarks) 

 Training in formative assessment aligned to our grade level benchmarks 
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Grade Level MCAS Test: 5  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Aggregate 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 5.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 5.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 5.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 5.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 

Action Plan: 

 

 Four of the five areas shown above are open response questions.  To address this problem we will expose students to 

more open response questions from various genres. 

 Students will work with context clues to address deficiency in vocabulary 

 Open response will be issued monthly by Language teacher.  Students will receive direct instruction on how to 

analyze a text, respond appropriately to the question and structure the answer in an organized manner.  All responses 

will be graded using the MCAS rubric. 

 Open Response questions will be included on all Literature Unit Tests 

 More focused instruction on vocabulary such as using context clues, root words, prefixes and suffixes and word 

origins 

 PD- Open response  

 A formal and consistent writing program across the district 
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Grade Level MCAS Test: 5  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 5.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 5.8 Students will understand and acquire new vocabulary and use it correctly in reading and writing. 

 5.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 5.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 5.17 Students will identify, analyze, and apply knowledge of the themes, structure, and elements of drama and 

provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Increase exposure to various genres of literature 

 Increase exposure to print 
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Grade Level MCAS Test: 5  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï SPED 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 5.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 5.8 Students will understand and acquire new vocabulary and use it correctly in reading and writing. 

 5.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 5.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

Action Plan: 

 

 Standards 5.4 and 5.8 are a carryover from the pre-K-4 grade level that should be reviewed. However, the population 

in this category are arriving at FMS with less than a mastery of this area. To address this area of weakness we need 

students who arrive with a firm knowledge base of language origins and sentence structure. 

 More practice in class working on identifying how words function in a sentence according to how they are positioned 

in the sentence 

 Make certain that foundational language skills are thoroughly taught and mastered in the elementary setting. They 

enter the 5
th
 grade and are for the first time being taught English by a trained professional who has a background in 

ELA. This may play a part in why the sped population does poorly in this area. The problem may not be in the 

curriculum but in the way they are being taught in grades Pre-k-4. 
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Grade Level MCAS Test: 6  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Aggregate 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 6.5 Analyze standard English grammar and usage and recognize how its vocabulary has developed and been 

influenced by other languages. 

 6.8 Students will understand and acquire new vocabulary and use it correctly in reading and writing. 

 6.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 6.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 

Action Plan: 

 

 Introduce additional non-fiction for all grades 

 Increased focus on story grammar 

 Increased emphasis on interpretation of poetry and literacy tools (simile, metaphor, etcé) 

 Clear lessons on difference between fiction/nonfiction 

 Emphasis on chronological & logical order, cause/effect, graphic features 

 Add extra pieces to poetry unit 

 Possible new approach to analyzing MCAS data 
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Grade Level MCAS Test: 6  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 6.5 Analyze standard English grammar and usage and recognize how its vocabulary has developed and been 

influenced by other languages. 

 6.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 6.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 6.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 6.16 Students will identify, analyze, and apply knowledge of the themes, structure, and elements of myths, traditional 

narratives, and classical literature and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Introduce additional non-fiction for all grades 

 Increased focus on story grammar 

 Increased emphasis on interpretation of poetry and literacy tools (simile, metaphor, etcé) 

 Clear lessons on difference between fiction/nonfiction 

 Emphasis on chronological & logical order, cause/effect, graphic features 

 Add extra pieces to poetry unit 

 Possible new approach to analyzing MCAS data 
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Grade Level MCAS Test: 6  ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï SPED 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 6.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 6.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 6.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 6.16 Students will identify, analyze, and apply knowledge of the themes, structure, and elements of myths, traditional 

narratives, and classical literature and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Creating literature groups to incorporate vocabulary and its usage, differences between fiction and nonfiction, 

summarization of text.  This will also include comprehension strategies, exposure to different genres of literature, 

and open response practice. 

 More instruction and student work containing vocabulary words and their usage 

 Implement book reports, story summaries, or oral assessments of text 

 PD- Strategies that include instructional techniques that improve student performance in comprehension, 

summarizing, and vocabulary usage 
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Grade Level MCAS Test:  7 ELA  Test Year: 2009 

 

Identifi ed Sub-Groups of Students in this Test Area ï Aggregate 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 7.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 7.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 7.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 7.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 7.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 

Action Plan: 

 

 Continual coverage in specific curriculum areas 

 Practice selecting the best possible answer out of multiple- choice 
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Grade Level MCAS Test:  7 ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 7.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 7.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 7.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 7.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 

Action Plan: 

 

 Practice selecting the best possible answer out of multiple- choice 

 Use past MCAS test questions for practice 

 Professional development to teach how to write multiple choice questions 
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Grade Level MCAS Test:  7 ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï SPED 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 7.8 Identify the basic facts and main ideas in understanding text and use them as the basis for interpretation. 

 7.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 7.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 7.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 

Action Plan: 

 

 Standard 8 ï Model questions after reading selections to mirror these types of questions requiring students to go back 

into the text to a specific location (example:  Paragraph 5) to locate specific information/detail 

 Standards 12, 13, 14 ï Continue to provide students with strategies to assist in locating details within text 
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Grade Level MCAS Test:  8 Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Aggregate 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 8.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 8.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 8.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 8.16 Students will identify, analyze, and apply knowledge of the themes, structure, and elements of myths, traditional 

narratives, and classical literature and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Continue to stress that students must use evidence from story to support their answers 
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Grade Level MCAS Test:  8 ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï Low Income 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 8.12 Identify, analyze and apply knowledge of the structure and elements of fiction and provide evidence from the 

text to support their understanding. 

 8.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 8.14 Identify, analyze, and apply knowledge of the themes, structures, and elements of poetry. 

 8.16 Students will identify, analyze, and apply knowledge of the themes, structure, and elements of myths, traditional 

narratives, and classical literature and provide evidence from the text to support their understanding. 

 

Action Plan: 

 

 Continue to stress that students must use evidence from story to support their answers 

 Determine population and target with strategies to improve comprehension and analysis of reading materials.  (Is this 

a result of poor nutrition and poor health?) 

 Pay special attention to subgroups and their unique learning needs. 
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Grade Level MCAS Test:  8 ELA  Test Year: 2009 

 

Identified Sub-Groups of Students in this Test Area ï SPED 

 

Problem Strands:   Reading and Literature 

 

Problem Standards: 

 8.4 Understand and acquire new vocabulary and use it correctly in reading and writing. 

 8.11 Identify, analyze, and apply knowledge of theme in a literary work and provide evidence from the text to 

support their understanding. 

 8.13 Identify, analyze, and apply knowledge of the purpose, structure, and elements of nonfiction or informational 

materials and provide evidence from the text to support their understanding. 

 8.15 Identify, analyze, how an authorôs words appeal to the senses, create imagery, suggest mood, and set tone and 
provide evidence from the text to support their understanding (Style and Language). 

 

Action Plan: 

 

 Increase frequency of exposure to using nonfiction material 

 Introduce strategies for culling information from class texts, research books, and other nonfiction works 

 Spend the first 2-4 weeks teaching students (in content area classes) how to evaluate the text structures used in 

content area books 

 Implement graphic organizer use to coincide with text structure, e.g. Venn in science, timelines, compare/contrast 

social and science 
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Massachusetts Comprehensive Assessment System 
 

The Massachusetts Comprehensive Assessment System (MCAS) is the stateôs assessment program for public schools.  The MCAS was implemented 

in response to the Education Reform Law of 1993, which required that the testing system be designed to:  1) test all public school students across 

the Commonwealth, including students with disabilities and students with limited English proficiency 2) be administered annually in selected grades 

3) measure performance based on the learning standards in the Massachusetts Curriculum Frameworks 4) report on the performance of individual 

students, schools, and districts 5) serve as one basis of accountability for students, schools, and districts.  

 

MCAS tests are based on the learning standards in the Massachusetts Curriculum Frameworks, which set high standards for what students are 

expected to know.  In the spring of 2009, MCAS tests were administered for the twelfth time since they were first introduced in 1998.  The 

requirement mandates that states annually test all subjects in reading and mathematics in grades 3-8 and once in high school.  Students also must be 

tested annually in science in an elementary school grade, a middle school grade, and a high school (10-12) grade.  In addition, the MCAS program is 

used to hold schools and districts accountable, on a yearly basis, for the progress they have made toward the objective of the No Child Left Behind 

Law that all students be proficient in Reading and Mathematics by 2014. 

 

There are four types of questions used on MCAS tests:    

 Multiple -choice questions are included on all MCAS tests except the ELA Composition and require students to select the correct answer 

from a list of four options.  

Responses to multiple-choice questions are machine scored. 

 Short-answer questions are included only on Mathematics tests and require students to generate a brief response, usually a numerical 

solution or a brief statement.  

Responses to short-answer questions are scored on a scale of 0-1 points by one scorer at grades 3-8 and by two scorers independently at grade 10.  

 Open-response questions are included on all MCAS tests except the ELA Composition and require students to generate, rather than 

recognize, a response. Students create a one- or two-paragraph response in writing or in the form of a narrative or a chart, table, diagram, illustration, 

or graph, as appropriate. Students can respond correctly using a variety of strategies and approaches.  

Responses to open-response questions are scored using a scoring guide, or rubric, for each question. The scoring guides indicate what knowledge and 

skills students must demonstrate to earn 1, 2, 3, or 4 score points. Students earn 1 or 2 points for grade 3 Mathematics open-response questions.  

 

Answers to open-response questions are not scored for spelling, punctuation, or grammar. Responses are scored by one scorer at grades 3-8 and high 

school, and by two scorers independently at grade 10.  

 Writing prompts  are included only on ELA Composition tests and require students to respond by creating a written composition.  

The student compositions are scored independently by two scorers for Topic development, based on a six-score point scale, with students receiving 

from 2 to 12 points (the sum of scores from each of the two scorers) and Standard English conventions, based on a four-point scale, with students 

receiving from 2 to 8 points (the sum of the scores from each of the two scorers).  

 

http://www.doe.mass.edu/edreform/
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Student results on MCAS tests are reported according to the following performance levels:  

Grade 3 tests:  Above Proficient, Proficient, Needs Improvement, Warning 

Grades 4-8 tests:  Advanced, Proficient, Needs Improvement, Warning 

Grade 10 tests:  Advanced, Proficient, Needs Improvement, Failing 

 

The performance level definitions below, which apply across subject areas and grade levels, are used as a basis for determining the minimum score 

for each of the performance levels on each of the MCAS tests. Also linked below are definitions of performance levels for each content area tested. 

The general and content-specific definitions are meant to help teachers, students, parents, and others understand the meaning of the MCAS results.  

 

General Performance Level Definitions 

Advanced (Grades 4-10)  

Students at this level demonstrate a comprehensive and in-depth understanding of rigorous subject matter, and provide sophisticated solutions to 

complex problems.  

 

Above Proficient (Grade 3)  

Students at this level demonstrate mastery of challenging subject matter and construct solutions to challenging problems. 

 

Proficient (Grades 3-10)  

Students at this level demonstrate a solid understanding of challenging subject matter and solve a wide variety of problems.  

 

Needs Improvement (Grades 3-10)  

Students at this level demonstrate a partial understanding of subject matter and solve some simple problems. 

 

Warning (Grades 3-8)/Failing (Grade 10)  

Students at this level demonstrate a minimal understanding of subject matter and do not solve simple problems.  

Individual student scores are reported as scaled scores ranging from 200-280 using the following ranges: 

Advanced  260-280 

Proficient  240-258 

Needs Improvement 220-238 

Warning/Failing 200-218 
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MCAS INFORMATION  
 

For more information regarding the MCAS, use the following website: 
http://www.doe.mass.edu/mcas/  
 

 

To access sample student work and scoring guides for the 2009 MCAS and other MCAS tests go to the website below.  At this site, you will find 

each open-response question and writing prompt that was included on the MCAS tests, the scoring guide that accompanies it, and a sample of student 

work at each score point for that question.  Taken together, the questions, the writing prompts, the scoring guides, and the corresponding student 

work provide a picture of the expectations for student performance on the MCAS tests. 
http://www.doe.mass.edu/mcas/student/  
 

 

Use the website below in order to access the Massachusetts Department of Elementary and Secondary Educationôs MCAS Question Search.  You can 

use this tool to generate a custom set of MCAS released items.  The question database currently contains thousands of released items administered on 

MCAS tests.   

http://www.doe.mass.edu/mcas/search/default.asp  

 

 

To see how Acushnet fared versus the state item by item for each grade and subject please use the following link:  

http://profiles.doe.mass.edu/mcas/mcasitems2.aspx?grade=03&subjectcode=ela&linkid=2&orgcode=00030000&fycode=2009&orgtypecode=5& 

 

 

To access more information regarding Acushnetôs MCAS scores please use the following link: 

http://profiles.doe.mass.edu/mcas/mcascharts2.aspx?linkid=33&orgcode=00030000&fycode=2009&orgtypecode=5& 

 

 

 

 

 

 

 

 

 

http://www.doe.mass.edu/mcas/
http://www.doe.mass.edu/mcas/student/
http://www.doe.mass.edu/mcas/search/default.asp
http://profiles.doe.mass.edu/mcas/mcasitems2.aspx?grade=03&subjectcode=ela&linkid=2&orgcode=00030000&fycode=2009&orgtypecode=5&
http://profiles.doe.mass.edu/mcas/mcascharts2.aspx?linkid=33&orgcode=00030000&fycode=2009&orgtypecode=5&
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MCAS SCORES (ACUSHNET VERSUS STATE)  
PERCENTAGE OF STUDENTS PROFICIENT (240) OR HIGHER - ENGLISH/LANGUAGE ARTS 

 

 

GRADE 03 - READING 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 67 64 66 69 69 

State 62 58 59 56 57 
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GRADE 04 - ENGLISH LANGUAGE ARTS 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 42 43 57 54 63 

State 50 50 56 49 53 
 

 

GRADE 05 - ENGLISH LANGUAGE ARTS 

% PROFICIENT 
or HIGHER 

2006 2007 2008 2009 

Acushnet 67 64 59 70 

State 59 63 61 63 
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GRADE 06 - ENGLISH LANGUAGE ARTS 

% PROFICIENT 
or HIGHER 

2006 2007 2008 2009 

Acushnet 79 84 76 70 

State 64 67 67 66 
 

 

GRADE 07 - ENGLISH LANGUAGE ARTS 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 75 74 86 83 76 

State 67 65 69 69 70 
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GRADE 08 - ENGLISH LANGUAGE ARTS 

% PROFICIENT 
or HIGHER 

2006 2007 2008 2009 

Acushnet 84 79 87 91 

State 74 75 75 78 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



56 

 

MCAS SCORES (ACUSHNET VERSUS STATE)  
PERCENTAGE OF STUDENTS PROFICIENT (240) OR HIGHER - MATHEMATICS 

 

 

GRADE 03 - MATHEMATICS 

% 
PROFICIENT 
or HIGHER 

2006 2007 2008 2009 

ADVANCED 2 15 15 13 

PROFICIENT 54 50 49 52 

ADVANCED 4 19 25 20 

PROFICIENT 48 41 36 40 
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GRADE 04 - MATHEMATICS 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 30 34 58 46 46 

State 41 40 48 49 48 
 

 

GRADE 05 - MATHEMATICS 

PERFORMANCE 
LEVEL 

2006 2007 2008 2009 

Acushnet 56 59 64 73 

State 43 51 52 54 
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GRADE 06 - MATHEMATICS 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 32 59 61 61 58 

State 46 46 52 56 57 
 

 

GRADE 07 - MATHEMATICS 

% PROFICIENT 
or HIGHER 

2006 2007 2008 2009 

Acushnet 31 49 42 36 

State 40 46 47 49 
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GRADE 08 - MATHEMATICS 

 % PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 52 45 49 59 56 

State 39 40 45 49 48 
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MCAS SCORES (ACUSHNET VERSUS STATE)  
PERCENTAGE OF STUDENTS PROFICIENT (240) OR HIGHER - SCIENCE 

 

GRADE 05 - SCIENCE AND TECHNOLOGY 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 64 63 59 60 67 

State 51 50 51 50 49 
 

 

GRADE 08 - SCIENCE AND TECHNOLOGY 

% PROFICIENT 
or HIGHER 

2005 2006 2007 2008 2009 

Acushnet 34 46 43 45 47 

State 33 32 33 39 39 
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COHORT DATA- THE DIFFERENCE BETWEEN THE PERCENTAGE OF ACUSHNET STUDENTS WHO ACHIEVED PROFICIENCY (240 
OR ABOVE) ON MCAS AND THE STATE AVERAGE OF STUDENTS WHO ACHIEVED PROFICIENCY ON MCAS 

 

8th Grade: 

Grade 
3  

Read 

Grade 
4  

ELA 

Grade 
5 

ELA 

Grade 
6 

ELA 

Grade 
7  

ELA 

Grade 
8  

ELA 

Grade 
3 

Math 

Grade 
4  

Math 

Grade 
5 

Math 

Grade 
6  

Math 

Grade 
7 

Math 

Grade 
8  

Math 

Grade 4  
Science 

Grade 5  
Science 

Grade 8  
Science 

Grade 
8  

History 

CLASS OF 
2000      

-12% 
     

-4% 
  

-6% -9% 

CLASS OF 
2001      

-2% 
     

-11% 
   

-8% 

CLASS OF 
2002  

-12% 
  

17% 
  

-3% 
   

10% 1% 
   

CLASS OF 
2003  

-5% 
  

6% 
  

-13% 
 

-3% 
 

11% -4% 
 

-1% 
 

CLASS OF 
2004  

-8% 
  

10% 
  

-2% 
 

-9% 
 

7% 4% 
 

13% 
 

CLASS OF 
2005  

-3% 
  

2% 
  

-2% 
 

-13% 
 

12% 
  

1% 
 

CLASS OF 
2006 

8% 0% 
  

9% 10% 
 

0% 
 

-21% 
 

5% 
 

20% 14% 
 

CLASS OF 
2007 

11% -4% 
  

7% 3% 
 

-11% 
 

-14% -10% 4% 
 

6% 9% 
 

CLASS OF 
2008 

16% 3% 
 

14% 14% 10% 
 

0% 
 

13% 1% 8% 
 

13% 6% 
 

CLASS OF 
2009 

7% -9% 6% 13% 10% 13% 
 

-12% 13% 7% -8% 8% 
 

13% 8% 
 

CLASS OF 
2010 

5% -7% 0% 7% 6% 
  

-7% 7% 5% -13% 
  

7% 
  

CLASS OF 
2011 

6% 0% -5% 4% 
  

3% 10% 7% 1% 
   

9% 
  

CLASS OF 
2012 

7% 4% 7% 
   

5% -2% 19% 
    

18% 
  

CLASS OF 
2013 

11% 10% 
    

3% -2% 
        

CLASS OF 
2014 

12% 
     

5% 
         

 

*The shaded area indicates the MCAS that was administered in 2009 
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The S chool Leaders' Guide to the 2009  Adequate Yearly Progress (AYP) Reports  is a detailed description of 2009  AYP 
findings in Massachusetts, written f or school and district administrators and other interested parties. This document includes 
information on key changes to 2009 AYP determinations, how AYP is calculated, NCLB Accountability Status determinations; 
performance and improvement ratings; and fre quently asked questions.  To access this guide, please use the following link: 
http://www.doe.mass.edu/sda/ayp/2009/schleadersguide.pdf 

 

For my information on AYP or No Child Left Behind please use the following link: 

http://www.doe.mass.edu/sda/ayp/2009/default.html 

 

2009 Glossary of AYP Reporting Terms 

AYP (Adequate Yearly 
Progress)  

The federal No Child Left Behind Act (NCLB) requires all schools and districts to meet or exceed specific 
student performance standards in English language arts (ELA) and mathematics by the year 2014. AYP 
determinations are issued annually based on the performance of all students (the "aggregate") and for 
individual student groups ("subgroups") to gauge the interim progress toward the attainment of those goals.  
 
To make AYP in 2009, districts and schools must meet a student participation requirement, an additional 
attendance or graduation requirement, and either the State's 2009 performance target for that subject or the 
district, school or group's own 2009 improvement target.  
 
A group may also make AYP by reducing the percentage of non-proficient students by 10% from 2008 to 2009 
under NCLB's Safe Harbor provision. (See SH (Safe Harbor))  

Adequate Yearly 
Progress History  

As shown on district and school AYP reports, a snapshot of the years between 2001 and 2009. A finding of 
"Yes" or "No" in a given year tells if the school or district made AYP that year. Schools and districts that do not 
make AYP for two or more consecutive years in the aggregate or for a student group in ELA or mathematics 
must follow a course of action to improve school performance. A school or district's "Accountability Status" 
defines that course of action. (See NCLB Accountability Status) 

Aggreg ate  AYP determinations are issued annually based on the performance of all students in the school or district (the 
"aggregate") and for individual student groups ("subgroups"). Students are included in the aggregate and in 
each student group to which they belong. 

Attendance  As shown on district and school AYP reports, the additional AYP indicator for elementary and middle schools. 
Attendance rates are calculated by dividing the total number of days all students in a particular group attended 
school by the total number of days all students were enrolled. The attendance rate required to make AYP in 
2009 is 92%, or improvement of at least 1% from 2008. 

CPI (Composite 
Performance Index)  

A 100-point index that assigns 100, 75, 50, 25, or 0 points to each student participating in MCAS and MCAS-Alt 
tests based on their performance. The total points assigned to each student are added together and the sum is 
divided by the total number of students assessed. The result is a number between 0 and 100, which constitutes 

http://www.doe.mass.edu/sda/ayp/2009/schleadersguide.pdf
http://www.doe.mass.edu/sda/ayp/2009/default.html
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#sh
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#nclbstatus
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a district, school or group's CPI for that subject and student group. The CPI is a measure of the extent to which 
students are progressing toward proficiency (a CPI of 100) in ELA and mathematics. CPIs are generated 
separately for ELA and mathematics, and at all levels - state, district, school, and student group. 

Data Under Review  Message displayed when a district's or school's AYP report is under review by the Department. 

EB (Error Band)  As shown on data reports created by the Department, the improvement that a district, school, or group has to 
make from one year to another, is expressed as a target range. (See On Target Range) This range includes an 
"error band" that  surrounds the target number. Schools, districts, and groups have the opportunity to meet 
their improvement targets even if their CPI falls below the target number. Error bands vary between plus or 
minus 1.0 CPI points and plus or minus 4.5 CPI points, depending on the size of the group measured and 
whether that group is at the school or district level. Error bands are applied to a group's gain target, not its CPI. 

Gain Target  As shown on data reports created by the Department, the amount of improvement - as measured in CPI points - 
a school, district, or student subgroup is expected to make from 2008 to 2009. Gain targets are calculated by 
subtracting the baseline CPI from 100 (the year 2014 performance target for all Massachusetts schools and 
districts), and dividing the difference by the number of remaining years, including the current year, until the 
year 2014. For 2009, that number is 6. Gain targets are different for each school, district, and student group, 
based on their performance in 2008 and the amount of gain needed between 2008 and 2009 to stay on track to 
100% proficiency by the 2013-2014 school year. 

Grade Spans  District -level AYP determinations are issued separately for three grade spans - grades 3-5, 6-8, and 9-12 - for 
students in the aggregate and for individual student groups in ELA and mathematics. District accountability 
status determinations are driven by these grade-span AYP determinations. (See NCLB Accountability Status) 

Graduation Rate  In 2009, Massachusetts public high schools and districts at the grade 9-12 grade span will have to meet at least 
one of the following criter ia: (1) A four-year graduation rate of 65 percent applied to the 2008 graduation 
cohort, or (2) A five -year graduation rate of 70 percent applied to the 2007 graduation cohort, or (3) A two 
percentage point increase in the four-year graduation rate from the 2007 cohort to 2008 cohort.  

Improvement Rating  Descriptive term corresponding to the amount of aggregate CPI gain a school or district achieved in 2009 as 
compared to 2008. The improvement that a school or district is expected to make from one year to the next is 
expressed not as a single numeric target, but as a target range, also called the "on target range." The size of the 
target range varies depending on the size and score distribution of the particular group being measured. (The 
standard target range is plus or minus 2.5 CPI points, but may be as large as plus or minus 4.5 CPI points for 
groups smaller than 100.) The five improvement rating categories are: Above Target (improved above target 
range), On Target (improved within target range), Improved Below Target (improved above the baseline but 
below the target range), No Change (gain was equivalent to baseline plus or minus the target range), and 
Declined (gain was below baseline and below the target range). (See EB (Error Band) ) (See (Performance 
Rating)) 

Met Target 
(Improvement)  

An indication of whether a district, school, or student group made AYP in 2009 by improving its CPI from 
2008 to 2009 within or above its On Target Range. A district, school or group's improvement target is 

http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#otr
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#nclbstatus
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#eb
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#pr
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#pr
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#pr
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#otr
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calculated by adding its gain target to its 2008 CPI (Baseline). (See Gain Target) 

Met Target 
(Performance)  

An indication of whether a district, school, or student group made AYP in 2009 by meeting or exceeding the 
2009 state performance target. The 2009 state performance target for ELA is a CPI of 90.2 points; for 
mathematics, 84.3. 

N (Performance)  As shown on district and school AYP reports, the number of students tested in 2009 whose assessment results 
are included in the 2009CPI calculation. At the school level, this number includes only those students enrolled 
in the school on or before October 1, 2008 who participated in testing. The results of first-year limited English 
proficient (LEP) students are also excluded. 
 
AYP determinations are made for student populations in the aggregate whenever the number of students 
assessed is 20 or greater in each year for which performance data is being analyzed.  
 
AYP determinations are made for student groups if they include (1) 40 students or greater assessed in each year 
for which performance data is being analyzed, AND (2) the number of group members was at least 5% of 
students whose assessment results are included in the school's or district's aggregate AYP calculation, OR (3) 
the number of group members was 200 or more. 
 
Districts, schools, and student groups that do not meet the Department's minimum group size requirements for 
2009 do not receive an AYP determination. 

NCLB Accountability 
Status  

The category to which a school is assigned, based on AYP determinations over multiple years, to define the 
required course of school, district and/or state action that must be taken to improve student performance. 
Accountability status categories include No Status, Improvement , Corrective Action Restructuring .  
 
A district or school is placed in an accountability status on the basis of the performance and improvement 
profile of students in the aggregate or of one or more student groups over two or more years in ELA and/or 
mathematics. 
 
Schools that make AYP in a subject for all student groups for two or more consecutive years are assigned to the 
positive No Status category. (See 2009-10 School and District Accountability Status and Required Actions )  

NCLB School Choice 
Required  

Under NCLB, when a school receiving federal Title I funds is identified for improvement, corrective action or 
restructuring, the district is required to offer all students enrolled in the school the option to transfer to another 
public school served by the district that has not been identified for school improvement, if such an option is 
available. As shown on school AYP reports, the label "Yes" is displayed for Title I schools that must provide 
NCLB School Choice. (See more information about NCLB School Choice) 

No AYP Data Available  Districts or schools that do not meet the Department's minimum group size in 2009 do not receive an AYP 
determination. In this case, a message will be displayed that no AYP data are available for the school or district. 
(See N (Performance)) 

http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#gt
http://www.doe.mass.edu/nclb/choice.html
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#nperf
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On Target Range  As shown on data reports provided to schools and districts, the range of CPI values required for a group to be 
assigned an improvement rating of On Target , taking into consideration the error band surrounding each 
group's gain target. The smaller number represents the gain target minus the error band, while the larger 
number represents the gain target plus the error band. If the CPI of a district, school, or student group falls 
within the On Target Range, the group is considered to be On Target .  

Participation  Indicates the number of students who participated in MCAS/MCAS -Alt tests (# assessed) divided by the 
number of  students enrolled (# enrolled) on the date MCAS tests are administered, including students with 
limited English proficiency enrolled in U.S. schools for the first time. As a matter of federal law, the minimum 
participation rate required to make AYP is 95%. 

Performance Rating  Issued annually, a descriptive representation of aggregate student performance on MCAS tests. Schools and 
districts are assigned one of six performance rating categories based on their 2009 CPI: Very High  (90 - 100); 
High  (80 - 89.9);  Moderate  (70 - 79.9); Low  (60 - 69.9); Very Low  (40 - 59.9); and Critically Low  (0 - 39.9) 
(See Improvement Rating ).  

SH (Safe Harbor)  A group can make AYP by reducing the percentage of non-proficient students by 10% from 2008 to 2009 
(NCLB's safe harbor provision). 
 
When students in the aggregate or any student group meet the participation requirement, but fail to meet the 
state performance target and its own gain target but the percentage not scoring in the proficient range 
decreased by 10% or more from one year to the next, the group is considered to have met its improvement 
target on the basis of safe harbor. As shown on school and district AYP reports, the abbreviation "SH" is 
appended to a group's AYP finding for improvement (i.e., "Yes/SH").  

Subgroup  AYP determinations are issued yearly based on the performance of all students in the school or district (the 
"aggregate") and for individual student groups ("subgroup s"). Students are included in the aggregate and in 
each student group to which they belong. 
 
In accordance with NCLB, the Department issues AYP determinations for the following student groups: 
students with disabilities, students with limited English profi ciency, economically disadvantaged students, and 
students belonging to racial and ethnic minority groups.  

Supplemental 
Educational Services 
Required  

Students from low-income families attending Title I schools in their second year of school improvement (i .e., 
have not made AYP for three or more years), in corrective action, or in restructuring status are eligible to 
receive additional, free, academic instruction - or tutoring - called supplemental educational services (SES).  
 
As shown on school AYP reports, the label "Yes" is displayed for Title I schools that must offer SES.  

Title I Status  An indication of whether a school or district receives federal Title I funds in 2009 -10, based on the most recent 
data collected by the Department. Title I schools and districts that do not make AYP for two or more 
consecutive years have certain responsibilities under NCLB. (See 2009-10 School and District Accountability 

http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#ir
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Status and Required Actions)  

2008 CPI (Baseline)  Represents the performance, as measured in terms of the Composite Performance Index, of students in a given 
group tested in grades 3-8 and 10 in 2008, the baseline against which the 2009 CPI is measured. Baselines are 
different for each school, district, and student group based on their performance in 2008.  

2009 CPI  Represents the performance, as measured in terms of the Composite Performance Index, of students in a given 
group tested in grades 3-8 and 10 in 2009. CPIs are displayed separately for ELA and for mathematics. 

"Yes/2%"  Indicates that the school or district benefited from a flexibility rule granted by the U.S. Department  of 
Education for the 2005 -09 AYP reporting years. The label "Yes/2%" is displayed the Performance Met Target 
column for the Special Education group. (See School Leader's Guide to the 2009 Adequate Yearly Progress 
Reports)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#cpi
http://profiles.doe.mass.edu/ayp/ayp_report/glossary2009.html#cpi
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2009 AYP Data ï Summary (Acushnet School District)  
 

A district is newly identified for improvement if it fails to make AYP in the same subject area and all grade-spans, for 

students in the aggregate or any subgroup, for two consecutive years. A district will have no accountability status if it makes 

AYP in the same subject area for at least one grade-span for two consecutive years. 

 

ENGLISH LANGUAGE ARTS 

Grade Spans 2007 2008 2009 
2009 Subgroups Not 

Making AYP    

Grades 3-5 
Aggregate  Yes  No  Yes  

     

All Subgroups  No  No  Yes  
   

Grades 6-8 
Aggregate  Yes  Yes  Yes  Special Education -Low 

Income -  
   

All Subgroups  No  Yes  No  
   

MATHEMATICS 

Grade Spans 2007 2008 2009 
2009 Subgroups Not 

Making AYP    

Grades 3-5 
Aggregate  Yes  Yes  Yes  

Low Income -     

All Subgroups  Yes  No  No  
   

Grades 6-8 

Aggregate  Yes  Yes  No  White -Special 

Education -Low Income 

-  

   

All Subgroups  No  No  No  
   

Adequate Yearly Progress History NCLB Accountability 

Status   2001 2002 2003 2004 2005 2006 2007 2008 2009 

ELA 

Aggregate Yes  Yes  Yes  Yes  Yes  Yes  Yes  Yes  Yes  

No Status All 

Subgroups 
-  -  Yes  Yes  No  Yes  No  Yes  Yes  

MATH 

Aggregate Yes  Yes  Yes  Yes  Yes  Yes  Yes  Yes  Yes  
Improvement Year 1 - 

Subgroups  All 

Subgroups 
-  -  Yes  No  Yes  Yes  Yes  No  No  
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2009 AYP Data ï Summary (Acushnet Elementary School)   

 

To make Adequate Yearly Progress in 2009, a student group must meet (A) a student participation requirement, either (B) 

the State's 2009 performance target for that subject or (C) the group's own 2009 improvement target, and (D) an additional 

attendance or graduation requirement. 

 

Student Group 

(A) Participation (B) Performance  (C) Improvement (D) Attendance 

  Did at least 95% of 

students participate 

in MCAS? 

Did student group 

meet or exceed state 

performance target? 

Did student group meet 

or exceed its own 

improvement target? 

Did student group meet 

attendance (G1-8) or 

graduation rate target 

(G9-12)? 

ENGLISH 

LANGUAGE 

ARTS 

Met 

Target 
Actual 

Met 

Target 

(90.2) 

Actual 
Met 

Target 

Change from 

2008 

Met 

Target 
Actual 

AYP 

2009 

Aggregate  Yes  100  No  85.3  Yes  2.3  Yes  96.4  Yes  

Lim. English 

Prof.  
-  -  -  -  -  -  -  -  -  

Special 

Education  
-  -  -  60.1  -  -  -  -  -  

Low Income  Yes  100  No  77.8  Yes  0.7  Yes  96.0  Yes  

Afr. 

Amer./Black  
-  -  -  -  -  -  -  -  -  

Asian or Pacif. 

Isl.  
-  -  -  -  -  -  -  -  -  

Hispanic  -  -  -  -  -  -  -  -  -  

Native 

American  
-  -  -  -  -  -  -  -  -  

White  Yes  100  No  85.5  Yes  2.3  Yes  96.4  Yes  
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MATHEMATICS 
Met 

Target 
Actual 

Met 

Target 

(84.3) 

Actual 
Met 

Target 

Change from 

2008 

Met 

Target 
Actual AYP 2009 

Aggregate  Yes  100  No  83.0  Yes  0.9  Yes  96.4  Yes  

Lim. English Prof.  -  -  -  -  -  -  -  -  -  

Special Education  -  -  -  65.5  -  -  -  -  -  

Low Income  Yes  100  No  74.4  No  -2.0  Yes  96.0  No  

Afr. Amer./Black  -  -  -  -  -  -  -  -  -  

Asian or Pacif. Isl.  -  -  -  -  -  -  -  -  -  

Hispanic  -  -  -  -  -  -  -  -  -  

Native American  -  -  -  -  -  -  -  -  -  

White  Yes  100  No  83.2  Yes  0.6  Yes  96.4  Yes  

 

Adequate Yearly Progress History 
NCLB Accountability Status 

  2001 2002 2003 2004 2005 2006 2007 2008 2009 

ELA 
Aggregate Yes  Yes  Yes  Yes  Yes  Yes  Yes  No  Yes  

Improvement Year 1 - Subgroups  
All Subgroups -  -  Yes  Yes  Yes  Yes  No  No  Yes  

MATH 
Aggregate Yes  Yes  Yes  Yes  Yes  Yes  Yes  Yes  Yes  

No Status 
All Subgroups -  -  Yes  Yes  Yes  Yes  Yes  Yes  No  
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2009 AYP Data ï Summary (Ford Middle School)  
 

To make Adequate Yearly Progress in 2009, a student group must meet (A) a student participation requirement, either (B) 

the State's 2009 performance target for that subject or (C) the group's own 2009 improvement target, and (D) an additional 

attendance or graduation requirement. 

 

Student Group 

(A) Participation (B) Performance  (C) Improvement (D) Attendance 

  Did at least 95% of 

students participate 

in MCAS? 

Did student group 

meet or exceed state 

performance target? 

Did student group meet 

or exceed its own 

improvement target? 

Did student group meet 

attendance (G1-8) or 

graduation rate target 

(G9-12)? 

ENGLISH 

LANGUAGE 

ARTS 

Met 

Target 
Actual 

Met 

Target 

(90.2) 

Actual 
Met 

Target 

Change from 

2008 

Met 

Target 
Actual 

AYP 

2009 

Aggregate  Yes  100  Yes  91.3  No  -0.4  Yes  96.7  Yes  

Lim. English 

Prof.  
-  -  -  -  -  -  -  -  -  

Special 

Education  
Yes  100  No  69.2  No  -4.2  Yes  96.3  No  

Low Income  Yes  100  No  80.6  No  -4.3  Yes  95.0  No  

Afr. 

Amer./Black  
-  -  -  -  -  -  -  -  -  

Asian or Pacif. 

Isl.  
-  -  -  -  -  -  -  -  -  

Hispanic  -  -  -  -  -  -  -  -  -  

Native 

American  
-  -  -  -  -  -  -  -  -  

White  Yes  100  Yes  91.3  No  -0.5  Yes  96.7  Yes  

 

 

 




